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ABSTRACT
The study presents an alternative approach to understanding intention to use technology aside from 
technology acceptance models like TAM and UTAUT. The paper focused on attitudes and behaviors 
espoused by the Theory of Reasoned Actions and Planned Behaviors. The paper probed attitudes and 
behaviors that support technological change as independent variables and intention to use technology 
as the dependent variable.  The paper used teachers’ collective response from a Higher Education 
Institution in the Philippines on the latter’s mandate to transform learning delivery from traditional 
to digital or e-learning systems using a Learning Management System.
  
The paper reckons that data are fit to explain the resulting model’s (BSFTC) influence over faculty 
member’s intention to use LMS later than using it now. The study concludes that even in the presence 
of behaviors supporting change – faculty may still delay using LMS as a technology for teaching. 
The presence of behaviors that impede change influences the faculty member’s decision to delay the 
LMS use. The intention to use new (prescribed) technology depends only on internal motivations 
from behaviors supporting change but also on the faculty members’ confidence over the advantages 
of change and the trust in the people managing the change. Though the result shows a small effect 
size by standard (r2 = 0.246), the paper established that behavioral factors contribute to technology 
change initiatives.

The paper suggests a similar test to validate the model on the same organizational premise and con-
text (organizations in a pre-adoption phase using LMS). Furthermore, the study suggests incorporat-
ing these factors in established models to develop a more comprehensive model to predict LMS use.

INTRODUCTION

The Fourth Industrial Revolution brings along 
technological advances that essentially shape the 
way we live and work. This era of advanced informa-
tion uses technologies for advancement that disrupt 
systems at unprecedented speed. Today is the time 
schools need to educate children differently to adapt 
and engage. 

In this regard, institutions of learning need to live 
up to expectations in preparing students for the world 

of work in the digital world and equipping their stu-
dents and their faculty with the necessary skills to 
become active, responsible, and engaged citizens 
(OECD, 2018). As schools need to embrace  chal-
lenges of technology change, they recognize the need 
to shift from traditional teaching methods to technol-
ogy-driven learning delivery systems. These are the 
strategic actions they need to make to innovate and 
stay relevant. 
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Technology adoption could be a challenge for edu-
cational institutions since it requires teachers to change 
how they manage classroom instruction, change their 
mindset and, most significantly, retool their techno-  
logy-related competencies. Implementation of inno-
vation via the adoption of new technology refers to its 
introduction to the system, decision to adopt, and its 
use  (Michaelis, Stegmaier, & Sonntag, 2009; Sung, 
Choi, & Cho, 2011). Successful technology adoption 
and its continuous use would start with teachers trying 
the technology or have expressed interest in using the 
technology predicting technology use (Brown,  Den-
nis, & Venkatesh,  2010). Schools forgo the benefits of 
the innovation and the technology they have decided 
to adopt, losing investment and capital if they fail to 
make the teachers try the technology.

The most apparent strategy for technology adop-
tion is learning management systems as an e-learn-
ing platform for facilitating learning. Learning Man-
agement Systems (LMS) are independent online 
technologies that provide instructors with software 
applications for instructions, student participation, 
collaboration, engagement, and assessment (Alias & 
Zainuddin, 2005; Laster, 2010; Lochner,  Conrad,  & 
Graham,  2014; Peet Venter, 2012; Wichadee, 2015).

However, schools transitioning to technology 
go through a complex change process, and technol-
ogy acceptance and usage among teachers remain 
problematic for the administration (Scherer, Siddiq, 
& Tondeur, 2019). In this case, to make technology 
adoption successful, there is a need to understand 

teachers’ beliefs toward educational technology and 
the reasons for their behavioral intentions to use the 
technology. 

This premise is true among educational institu-
tions shifting from traditional to e-learning through 
the use of LMS. Failure to foster positive perceptions 
and attitudes toward change (use of LMS) compro-
mises technology change programs’ success and the 
organization’s fate. Thus, it is necessary to predict 
acceptance and use of technology through their be-
haviors towards change. The paper explores the lit-
erature on attitudes and behaviors towards change to 
develop and test a general construct that encompasses 
the individual change constructs (readiness, commit-
ment, openness, and cynicism) (Choi, 2011). The pa-
per intends to find the factors that drive the teaching 
community (faculty) to use technology for education, 
specifically learning management systems (LMS).

The paper intends to answer the following questions.
1. What are the behavioral support factors that sup-

port technology change in organizations?
2. What are the behavioral support factors that im-

pede technology change in organizations?
3. How do these factors affect decisions to use LMS 

now?
4. How do these factors affect decisions to use LMS 

later?
     
     A review of papers shows that several types of 
research present acceptance, adoption, and use of in-
formation technology (I.T.) at an individual level and
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one of the most established information systems (I.S.) 
research track (Rondan-Cataluna, Arenas-Gaitan,& 
Ramirez-Correa,2015; Venkatesh, Davis,  & Morris, 
2007; Venkatesh, Thong & Xu, 2016). Most of the re-
viewed researches presented behavioral theories relat-
ed to technology acceptance and the intention to use 
technologies and poised as significant models for un-
derstanding IT-intensive online system adoption and 
diffusion (Mahmud Akhter, Vinod, Uma, & Ahsan 
Akhter, 2009). Moreover, the influence of individual 
characteristics on online system adoption generally 
follows the tradition of the TRA (Theory of Reasoned 
Actions) and TPB (Theory of Planned Behavior) of 
Fishbein and Ajzen (1975), which affect intentions and 
behaviors mediated by beliefs and attitudes, (Mahmud 
Akhter et al., 2009). Later, TAM (Technology Accept-
ance Models) emerged as an I.S. (Information Sys-
tems) theory that explains how users accept and use 
a new technology, which Fred Davis first released in 
1989 and the second by Venkatesh and Davis pub-
lished in 2000 (Dorobat, 2014). Succeeding models 
to explain and predict user acceptance and use of I.T. 
has been tested and synthesized by Venkatesh, Morris, 
Davis, and Davis in 2003 and developed the unified 
theory of acceptance and technology use (UTAUT) 
(Venkatesh et al., 2016). The UTAUT model suggests 
that performance expectancy, effort expectancy, social 
influence, and intention to use a technology predict 
behavioral intention to use technology (Brown et al., 
2010; Venkatesh et al., 2016).

     However, this paper focuses on the behaviors sup-
porting technology transformations rather than on ac-

cepting and using technology models.  Research deal-
ing with technological transitions can better under-
stand technological change, especially identifying and 
analyzing factors that enable or inhibit the adoption of 
new technologies.

The BSFTC Model provides a valuable frame-
work for gauging a technological change initiative’s 
success rate since its assessment provides a barometer 
of buy-in or predisposition to support technological 
change in an organization.

In developing this model, the researcher  reviewed 
four popular constructs from the literature exploring 
organizational change attitudes: readiness, commit-
ment, openness, and cynicism. These attitudes in-
fluence whether teachers will support or resist the 
change (Choi, 2011). These, in turn, manifests in how 
teachers perceive the value of the change intiative to 
the school and them.

The research intends to develop and validate a 

Scholarum: Journal of Education Vol. 1, No. 1,  August 2021

www.scholarum.dlsl .edu.ph |  27
Scholarum:Journal of Education by De La Salle Lipa is l icensed under a 
Creative Commons Attribution-NoDerivatives 4.0 International License.

Figure 1. Behavioral Support Factors for Technology Change



Behavioral Support Factors for Teachers’
Intention to Use a Learning Management System

Dr. Edgar Allan G. Castro 

model that cuts across the four change constructs to 
identify supportive behaviors or resist technological 
change. A general construct encompassing the indi-
vidual constructs (readiness, commitment, openness, 
and cynicism) would help advance ways to under-
stand faculty members’ attitudes toward technological 
change (Choi, 2011) and expand the knowledge base 
for further research and guide practitioners.

Behavioral factors in the construct (Commitment, 
Openness, Readiness, and Cynicism to Change) pro-
vide specific information about how the members feel 
about a planned change and collectively provide in-
formation for planning and decision making to make 
sure that change initiatives will be successful in avoid-
ing costs and delay. The model presents two groups 
of factors. The first group is the facilitating factors 
or those behavioral factors that support technologi-
cal change initiatives, and the second, the impeding 
factors or behavioral factors that hinder technologi-
cal change initiatives. The models’ fit as a framework 
could inform organizations that plan to shift from tra-
ditional to technology-based teaching and learning.

Facilitating Factors are behavioral support factors 
that encourage positive behaviors toward technologi-
cal change. Its presence among faculty members may 
result in higher chances of successfully implementing 
change initiatives and may serve the management well 
by selecting healthy, positive attitudes toward change 
(Elias, 2007). This group of factors includes dimen-
sions from the Change Readiness construct (Appro-
priateness, Discrepancy, and Positive Affect), Change 

Commitment (Normative and Affective), and Change 
openness.

Perceptions of discrepancy present the difference 
between the current state and the desired state (Self 
& Schraeder, 2009). Discrepancy assumes change is 
necessary by recognizing the advantages of chang-
ing and the disadvantages of not changing based on 
current states or organizational circumstances. Once 
the faculty members recognize the need to change 
how they teach and facilitate learning and the school 
provides the necessary infrastructure, technological 
change happens.

Change openness is arguably critical in supporting 
technological change initiatives since individuals with 
higher openness to change are likely to be more inter-
ested in trying new things, appreciate innovations, are 
curious and broad-minded and are open to trying new 
experiences (Mathisen, Einarsen, & Mykletun, 2012).   
Openness attitudes are necessary to support organi-
zations in their pursuit of competitive advantage by 
adopting a culture of innovation and creativity (Harraf 
et al., 2015)

Normative commitment reflects one’s commit-
ment to obligation towards or being a member of the 
organization (Jaros, 2007), which reflects how faculty 
may treat change as a norm of reciprocity by being 
committed to technological change for being em-
ployed and how they feel the need to stay and sup-
port the change (Krishna, 2008; Shum, Bove, & Auh, 
2008).
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Affective commitment refers to the organiza-
tion’s psychological attachment (Vithessonthi, 2005) 
that shows alignment with a positive attitude toward 
a change effort (Herold et al., 2008). This behavior 
develops when individuals recognize organizational 
change value (Rogiest, Segers,  & van Witteloostuijn, 
2015).

Positive affect refers to the positive emotions from 
the faculty when asked about the planned technologi-
cal change. These emotions are associated with good 
feelings (Lines, 2005).  A positive outlook on plans 
may influence goal-directed behavior (McGlothlin & 
Killen, 2010) and may positively support technologi-
cal change.

Moreover, faculty respondents find the change to 
e-Learning appropriate in terms of their belief that 
migrating to e-Learning is appropriate and positive-
ly affects service delivery. This belief stems from the 
management’s effort to explain why there is a need 
to change and demonstrate its appropriateness (Self 
& Schraeder, 2009). Appropriateness of specific or-
ganizational change is also established as necessary 
to eliminate the discrepancy (Armenakis,  Bernerth,  
Pitts, & Walker, 2007).

Impeding factors are the behavioral support fac-
tors that may or may not hamper or impede behav-
iors towards supporting technological change. One of 
which is change cynicism or a belief that change ef-
forts are a failure because those responsible for mak-
ing the change are unmotivated, incompetent, or both  

(Armenakis et al., 2007; Wanous, Reichers,  & Aus-
tin, 2000). Prevalence of these dispositions among 
members of the organization may impede the or-
ganization’s efforts to initiate changes where cynical 
members may not fully support or not support organi-
zational change initiatives at all.

The cynicism constructs present two components 
of employee cynicism about organizational change: 
(1) being cynical to future success or change cynicism 
and (2) being cynical on those responsible for the 
changes or management cynicism  (Bommer, Rich,  
& Rubin, 2005).

Cynicism on change refers to the loss of trust and 
confidence in the people leading the organization’s 
change due to failed change initiatives in the past. Or-
ganizations attempting to initiate technological change 
should be cautious in selecting people who plan and 
manage technological change.  Their choice and per-
formance of technology leaders matter in how they 
will get support from the subordinates.  The manage-
ment may have difficulties selling the idea of change 
if the organization has had a reputation for unsuccess-
ful change initiatives in the past since cynicism com-
promises plans for change.  Users tend to switch back 
to the previous tools or find a better one when they 
experience problems with the prescribed technology 
or find the technology unreliable (Bansler & Havn, 
2006), thus, losing support for the new technology. 

The paper treats the intention to use technology 
as a response to a technological change initiative. The 
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context of the study is not on factors affecting tech-
nology use and acceptance under the frameworks of 
TRA and TPB to postulate the fundamental paradigms 
of different acceptance characteristics of information 
technology (Mahmud Akhter et al., 2009) but instead 
on the context of organizational support for innova-
tions in terms of collective behavior towards techno-
logical change.

The study subject is De La Salle Lipa, a full-level 
educational institution that offers primary to gradu-
ate education programs.  By the time of the study, the 
institution launched its program of digitizing educa-
tional services through e-Learning. The study covered 
the Higher Education Unit. The study used total pop-
ulation sampling, which at the time of the study was 
about 200. The total population serves as the sampling 
frame for a homogenous convenience sampling where 
samples share the same sociodemographic charac-
teristics of the target population (Jager,  Putnick,  & 
Bornstein, 2017), which in this case is being a part of 
the subject organization and thus exposed to the same 
operations, policies, and management. The focus is 
on faculty members’ reactions to the management’s 
initiatives to introduce educational service delivery 
innovations using an LMS.

     The study used a seven-point Likert scale for gath-
ering responses for the behavioral factors with options 
from [1] Highly disagree to [7] Highly agree. Inten-
tion to use LMS is established in two-time contexts 
using it now or using it later. Responses were gathered 

based on a 6 point Likert Scale with the following 
choices [1] Very Unlikely to [6] Very Likely.  All re-
sponses are treated as response scores with seven (7) 
and six (6), respectively, as ideal responses.

Through an informed consent letter, the proponent 
invited faculty members to answer the survey instru-
ment with the level of confidentiality specified in the 
consent materials, including who will have access and 
who can use the data and the purpose for its use. The 
survey used only the faculty members’ perceptions 
on the technological transformation initiatives of the 
school, specifically the use of the learning manage-
ment system. Ethics protocol and data privacy were 
observed and were cleared by the Office of Research 
and Publications. 

The study ran its tests by parcels instead of items. 
Parcels were formed by averaging the items (homo-
geneous or unidimensional) under each dimension of 
the four constructs, thus treating scores as continuous 
variables where scores tend to be greater than that for 
the individual items (Kline, 2013). The study conduct-
ed an exploratory factor analysis (EFA) to determine a 
simple structure  (Devos,  Buelens, & Bouckenooghe, 
2007) from the dimensions of the four change con-
structs: readiness, commitment, cynicism, and open-
ness to change.

     The study used SEM (Structural Equation Mod-
eling) procedure since it permits the measurement 
of several variables and simultaneously tests multi-
ple dependent relationships between variables (Hoe, 
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2008). The study used the Bollen-Stein Bootstrapping 
method with AMOS. Bootstrapping is used as an al-
ternative to parametric estimates to approximate fit 
indices when the assumptions of those methods are in 
doubt or when the population distribution is unknown  
(Ferraz, 2020; IBM, 2013; Kim & Millsap, 2014). The 
study used the commonly applied fit indices; NFI and 
CFI (>0.90 indicates good fit), RMSEA (<0.08 indi-
cates acceptable or fair fit), and commonly used χ2 
statistic (χ2 / df. ratio of 3 or less), small χ2 value 
relative to its degree of freedom are indicative of good 
fit  (Hoe, 2008; Kim & Millsap, 2014).

One hundred twenty-nine (129) faculty members 
from the school’s Higher Education unit participated 
in the survey. The paper finds the reduced data (127) 
as fit for the test and adequate with KMO value at 
0.911. Therefore, the variables used were related and 
suitable for structure detection since the significance 
level of Bartlett’s Test of Sphericity is less than 0.05.

The EFA procedure specified two factors with 
Principal Axis Factoring and Promax rotation. The 
two-factor model accounts for 65% of the variance 
and 0 (0.0%) non-redundant residuals with absolute 
values greater than 0.05. The two-factor model has 
eight dimensions, with factor loadings higher than .5.

     Hypothesized SEM model for BSFTC Factors af-
fecting intention to use LMS Now and Later is shown  
in Figure 2 and Figure 3.   SEM analysis was per-
formed with AMOS 3.2.  Unstandardized and stand-

ardized regression weights are presented respectively 
for the two models in Table 1. 

For the Use LMS Now Model (Figure 2), facilitat-
ing factors have a direct effect on the intention to use 
now (Beta = 0.62) and Significant at P-value < 0.01. 
Impeding factors have an inverse effect on the inten-
tion to use now (Beta = -0.26) and are not statistically 
significant at P-value = 0.052. The hypothesized mod-
el appears to be a poor fit with the data (see Table 2) 
since it failed to meet the RMSEA fit parameter of 
0.08. Likewise, the study rejects the null hypothesis 
that the model is correct since the Bolleinstein boot-
strap test with 489 bootstrap samples have a P-value = 
0.024, less than 0.05 following a conventional signif-
icance level of 0.05, reject your model if the P-value 
is smaller than 0.05, otherwise, accept the model and 
conclude that the model fit the data well.
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For the Use LMS Later Model (Figure 3), facil-
itating factors had a direct effect on the intention to 
use later (Beta = 0.67) and were statistically signifi-
cant at P-value < 0.01 level.  Impeding factors have 
an inverse effect on the intention to use later (Beta = 
-0.327) and are statistically significant with P-value 
= 0.027. The hypothesized model appears to have a 
good fit with the data (see Table 2) as it meets all test 
parameters used. Likewise, the study accepts the null 
hypothesis that the model is correct since the Bollein-
stein bootstrap test with 460 bootstrap samples has a 
P-value = 0.082 following a conventional significance 
level of 0.05, reject the model if the P-value is smaller 
than 0.05, otherwise, accept the model and conclude 
that the model fit the data well.

Among the facilitating factors, the highest re-
sponse score was on normative commitment at 5.29 

with the highest possible response score of seven (7). 
Respondents feel a sense of duty or the importance 
of organizational loyalty towards the change, which 
focuses on moral obligation derived in part from the 
socialization practices of an organization (Allen & 
Meyer, 1990; Nordin, 2012). Normative commitment 
is positively correlated with all change constructs and 
significant at < 0.01 level, but a non-significant re-
lationship is observed with management cynicism. 
Normative commitment or one’s sense of duty to the 
changes in the organization is associated with organi-
zational cynicism towards changes if it is observed to 
be weak, low, or absent. In this study, organization-
al cynicism towards change is perceived as low as 
a right move for the organization based on its value 
(positive affect) and necessity (observed discrepan-
cy). The opposite is observed in some studies where 
organizational change cynicism and organizational 
commitment are negative (Helvaci & Kiliçoğlu, 2018) 
on account of a high organizational cynicism.  Moreo-
ver, results show that employees with a high affective 
response to organizational change will support initia-
tives to transform the organization without trying to 
be cynical about the process (Prajogo, Kusumawati, 
& Wijaya, 2021).

The faculty responded highly on the need to 
change the way teachers teach the students and im-
prove learning services. The study considers these as 
perceived discrepancies based on a response score of 
5.11. Readiness for change in terms of perceived dis-
crepancy correlated strongly and proved significant 
at < 0.01 level with the rest of the change constructs 
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aside from cynicism towards management. The need 
to change the way faculty teaches by shifting to LMS 
is positively associated with the perceived benefits of 
e-learning and as a good strategy for the school. The 
faculty also support the change to e-learning by being 
open and believing in its positive impact.  The results 
suggest that the more faculty find the need to change 
their teaching, the more open they are  to e-Learning.

The result also calls for the administration to be 
clear and transparent about directions to change the or-
ganization. A more effective strategy for communicat-
ing change is necessary for the teachers to understand 
and eventually support the initiatives for technology 
change. This strategy will benefit the organization in 
terms of avoiding if not eliminating resistant behav-
iors from faculty. Thus, leaders must ensure that em-
ployees comprehend key changes in the organization. 
It will be difficult for the organization to achieve the 
transformations needed to adapt to changes if man-
agement fails to offer guidance and motivation (Rah-
man & Kholidi Hadi, 2019)

The affective commitment is strongly associated 
with openness to change (r = 0.764) and change read-
iness based on change’s appropriateness (r = 0.743). 
Faculty respondents observed that using LMS as a 
change initiative is a good strategy and serves an im-
portant purpose. They also find migrating to e-Learn-
ing appropriate and would have a favorable effect on 
service delivery.  The result suggests that if faculty 
members find value in the proposed changes, they 
would be more willing to go through the process as 

they find the change beneficial and appropriate. Both 
are significant at < 0.01 level.

Readiness in terms of positive affect or the extent 
to which a person feels positively drawn   (Chiaburu,  
Peng,  Oh, & Banks, 2013)  towards a change initia-
tive correlates directly with all change constructs in 
the model.  Faculty responded to feeling proud and 
happy if everybody would embrace e-learning and 
its successful adoption in the school. The positive af-
fect response is associated with faculty openness to 
e-learning, appropriateness, and value.  It is also asso-
ciated with high trust (low cynicism) towards change 
and management handling the change, a high sense 
of support for and need for change based on the per-
ceived discrepancy.

Faculty responded favorably to the cynicism to-
wards change than cynicism towards the management 
as impeding factors for change. Favorable response 
rates were observed on the plans and programs to 
transform learning systems to e-Learning and wheth-
er the school realizes the transformation as envisioned 
(response score = 4.62), suggesting an absence of 
cynicism. As a construct, change cynicism (or its ab-
sence) varies directly with the rest of the constructs, 
significant at < 0.01 level. The result implies that the 
presence of cynicism compromises other factors or 
organizational variables that support change. Lead-
ing the organization for change is positively related to 
commitment to change when cynicism is lower than 
when it is at a higher level (Bakari,  Hunjra,  Jaros, 
& Khoso, 2019; Barton & Ambrosini, 2013). Thus, 
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leaders would need to strategize to decrease cyni-
cism towards the change to enhance commitment to 
change among employees (Bakari et al., 2019). Fail-
ure to do so or the lack of commitment and factoring 
the element of time, like postponing the use or im-
plementation of change, may lead the organization to 
missing opportunities to develop impactful results or 
outcomes for the organization (Goodman, Corser,& 
Hartman,  2021)

However, faculty responded the least on items 
under cynicism towards management, suggesting 
the presence of cynicism. In a way, faculty are not 
convinced that the people who handle e-Learning 
know enough what they are doing, that they do not 
care about their jobs and have no skills needed for the 
job.  These conditions compromise the realization of 
the plans for the change to e-Learning.

Responses on cynicism towards management 
(absence of cynicism) are positively associated with 
all change constructs in the model, but only affective 
commitment, change cynicism, openness to change, 
appropriateness, and positive affect are significant      
(< 0.01 level). The study finds no significant relation-
ship between cynicism towards management and nor-
mative commitment and discrepancy, respectively.

Respondents agreed more on using LMS later 
(response score 5.28) than using LMS now (response 
score 5.03), which means that given a chance, faculty 
respondents would rather postpone the use of LMS 
for teaching than using or trying it now.

The decision to use the technology for teaching 
later is influenced by the presence of facilitating fac-
tors (Beta = 0.672; P-value < 0.01) and the presence 
of impeding factors (Beta = -0.327; P-value = 0.027). 
The total direct effect of both factors is r2= 0.246, the 
magnitude of effect for the total regression equation 
(Durlak, 2009). The effect size is small by standards, 
suggesting that the current variables do not capture the 
factors enough to predict intention to use LMS. This 
scenario is not favorable from an applied perspective 
since the expected benefits are altered because of fac-
ulty employee attitudinal perceptions (Goodman et 
al., 2021)

However, the paper also provides evidence that 
behavioral factors account for significant variance in 
using LMS. Faculty reactions to technological change 
are legitimate and may support or harm initiatives.  
Results suggest that faculty may still opt to use LMS 
later even with the strong presence of facilitating fac-
tors. It must be the presence of impeding factors that 
influences the decision to try technologies later. How-
ever, it is not strong enough to predict the intention to 
use LMS. The data fits with the model based on set 
parameters for the study.

Results show that two scenarios may exist during 
change or transformation, one being a stronger pres-
ence of cynicism which is detrimental to the organi-
zation’s health and success of change initiatives (Be-
hazad, 2020) against when employees show support 
and cooperation (Serrano Archimi, Reynaud, Yasin,  
& Bhatti, 2018) towards change.
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Though the results suggest only postponing LMS 
use, this has a huge implication on the management’s 
investments in time, efforts, and capital. More so, stu-
dents are deprived of the benefits of using technology 
to enhance learning. Addressing issues on the man-
agement of technology should be addressed first and 
foremost to ensure an effective transition from tradi-
tional to technology-based learning.   

The paper finds support for the assumptions that 
Facilitating Factors of BSFTC influence respondents’ 
decision to use technology now and later. Impeding 
Factors of BSFTC only influence respondents’ deci-
sion to use technology later.

This paper finds support that the intention to use 
new (prescribed) technology is dependent not only 
on the internal motivations from behaviors support-
ing change but also on individuals’ confidence over 
the benefits of change and the trust in those managing 
the change or behaviors impending change. Employ-
ees must view the change initiatives as positive since 
it has significant implications for their decisions to 
support or resist the change (Wang & Kebede, 2020) 
and the relationships with those who lead and manage 
the change. The findings could be a way to gauge the 
success of any technology change initiatives in edu-
cational institutions or a guide in planning for such.

However, though the paper is intended primar-
ily to assess internal (institutional) readiness, some 
generalizability is also required. This observation 

may come as a limitation of the paper since the sub-
ject covered was the faculty of a Higher Education-
al Institution. The paper considers that responses to 
technology change vary based on the respective or-
ganizations’ ability to exploit and explore (organiza-
tional dynamics) opportunities to listen to competing 
voices and address issues brought about by change 
transformations (Graetz & Smith, 2010).  Since no or-
ganization is alike and goes through different phases 
of change and transformations, the paper posits that 
dynamics of change and its implications to operations 
and socio-technical structure are relative to and inde-
pendent from one organization to another. However, 
to acknowledge this model’s practical value, there is 
a need to validate conclusions in another organization 
with the same organizational context (organizations 
in a pre-adoption phase of a prescribed technology). 
Thus, the paper suggests a similar test to validate the 
model with samples from an organization with the 
same premise and context. The proponent also sug-
gests including these behavioral support factors in 
other factors identified in the literature to develop a 
comprehensive model that will predict intention to use 
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